) and children depression inventory (CDI, Kovacs, 1992) (Wilk's Lambda=.774; F 24, 206= 1.71; p=.272; Eta= .12). The effect of gender on academic stress and its subscales (Wilk's Lambd=.648; F 6, 113=10.23; p<0.05; Eta=.35); and depression and its subscales (Wilk's Lambd=.495; F6, 113=19.22; p<0.05; Eta=.51) was statistically significant. Further the effect of grades on academic stress was significant but the effect of grade on depression was not significant. Finally the study concluded that there was a significant difference between boy and girl students in academic stress and depression.
that is girls appear to be more reactive at least with regard to internalizing symptoms (e.g. stress, depression, anxiety, etc.), to environmental stressor than boys (Compas & Wagner, 1991; cited in Timothy et al, 2011) .
It also appears that adolescent girls experience more stress than boys. However, this finding is not always consistent and inconsistency may result from differences in the type of stressors considered. Although, stress appears to increase in adolescence for both boys and girls, there may be more nuanced patterns of genderspecific changes for different kinds of stressors. For girls, interpersonal stress increases from preadolescence to adolescence; in contrast, for boys, non interpersonal stress increases from preadolescence to adolescence.
Interestingly, adolescent girls experience more selfgenerated interpersonal stress with parents and peers than do adolescent boys or preadolescents (Rudolph & Hammen, 1999) .
Umari, (2010) studied the prevalence of stress among children between age of 4-17 and found that when boys and girls are compared, majority of girls were found to have more stress than boys. Severe stress was seen in both genders between the ages of 12 -16. 100% of children, both boys and girls, in the age of 4, 7, 12, 13, and 15 showed stress. Of the total number of boys rated (339), 331(97.6%) of them showed stress above average.
Similarly of the total number of girls studied (328), 324(98.8%) of them showed stress. The study points out that there is gender and age variation in stress levels of children. Statistical analysis (t-test) was further carried out to see whether variations shown between the stress in boys and girls and also between different age groups are significant statistically. Girls and boys experience distinctly different patterns of stress during adolescence that may leave girls more vulnerable to depression, according to research on stress patterns in adolescence boys and girls. It is reported that while adolescent girls and boys experience similar levels of stress, adolescent girls are more likely to experience stress in their relations with parents and friends, whereas adolescent boys' stress is more likely to emerge from trouble in school or other factors outside their relationships with others. Girls and boys experienced about the same levels of stress, which tended to increase with age (Cited in Umari, 2010).
In another study, done between 1987 and 1999, it was revealed that levels of psychological distress increased from 19% to 33% in girls, compared to an increase from 13% to 15% in boys. Stress was found to be more in girls Ryan-Wenger's study (Sharrer, et.al, 2002) were found to describe significantly more symptoms at an average of Hoeksema and Girgus (1994) found that there are no gender differences in depression rates in prepubescent children, but, after the age of 15, girls and woman are about twice as likely to be depressed as boys and men.
Azizi, F. (2011) compared school stress among the girls high school students and found that 3rd grade students experience more stress than the other grades.
Research Questions
·Whether there is a significant difference between boys and girls high school students in relation to academic stress and depression?
·Whether there is a significant difference between boy RESEARCH PAPERS and girls high school students in relation to academic stress?
·Whether there is a significant difference between boy and girls high school students in relation to depression? Aim ·To compare of academic stress and depression among girl and boy high school students.
Objectives ·To compare academic stress between girl and boy high school students.
·To compare depression between girl and boy high school students.
Hypotheses
·There is a significant difference between girl and boy high school students in relation to academic stress.
· . There is a significant difference between girl and boy high school students in relation to depression.
Research Tools

Scale for Assessing Academic Stress (SAAS)
A 30-item self-report measure will be used for assessing academic stress in terms of their presence or absence. 
Interpretation of the Scale
The scores between 0 -8 refer that the person is healthy.
The scores between 9 -19 refer that the person is prone to depression. The score of 20 and over refer to depression.
Procedures
The present study is a type of descriptive studies with comparative design, in which the following procedures had carried out.
·Contacting and obtaining permission from the institution.
·Screening the students for academic stress and depression using the research tools.
·Data analysis and interpretation.
Findings
The results of the present study are presented in two parts:
Part 1: descriptive findings; and Part 2: inferential findings. 
Leven's Test of Homogeneity of Variances
Further, in order to test the homogeneity of covariance matrices, Leven's test was used and supported the homogeneity of variances (Table 3) .
Hypothesis 1:
There is a significant difference between girl and boy high school students in relation to academic stress and depression.
According to p=%1). In other words, the effect of grades on academic stress was statistically significant (Table 5) . Further, the subject effects between showed that subscales such as cognitive factor (F2, 117= 3.85; P=%2); and physical factor (F2, 117= 3.25; p=%4) have helped to significant effect of grades on academic stress ( p=%1). In other words, the effect of grades on academic stress was statistically significant (Table 5) . Further, the between subject effects showed that subscales such as cognitive factor (F2, 117= 3.85; P=%2); and physical factor (F2, 117= 3.25; p=%4) have helped to significant effect of grades on academic stress ( The amount of Eta indicates that 51 percent of changes of depression are explained by gender (Table 7) . Further, test of between subject effects showed that subscales such as negative mood (F1, 118=64.50; p<0/05); and interpersonal problems (F1, 118=19.80; p<%5) have helped to meaningful effect of gender on depression ( On the other hand, results showed that there is no significant difference between the students of different grades in relation to depression (Wilk's Lambda=.889; F12, 224=1 .13; p=.333; Eta= .058) ( Table 7) .
Discussion
This study compared the differences of academic stress and depression among high school girl and boy students.
The purpose of this study was to verify the following hypotheses There is a significant difference between girl and boy high school students in relation to academic stress and depression.
There is a significant difference between girl and boy high school students in relation to academic stress.
There is a significant difference between girl and boy high school students in relation to depression.
As mentioned earlier, the difference of academic stress and depression between girl and boy students was When girls and boys get upset, they may not respond in the same way. Girls are somewhat more likely to burst into tears while boys are somewhat more likely to hit something or run away. Why do these differences exist?
Fight or Flight
The fight-or-flight stress response is the way the body responds to perceived threats whether it is a threat to life and limb such as an auto accident or whether it is a threat to one's self-esteem such as a major test. What happens is that the body gets prepared to defend itself from the oncoming danger or to run away. The following physiological changes occur:
·The heart begins to beat faster to send blood to the muscles and brain and as a result, the blood pressure increases.
·The person begins to breathe deeply and rapidly. This will supply oxygen so that the body can produce energy from the increased blood sugar.
·The pupils of the eyes will widen so that the person can see the danger better. 
Strengths of the Present Study
The main benefit of this study was that the students who were very high in academic stress and depression identified and toke interventions in order to reduce the symptoms of their academic stress and depression (that is cognitive behavior therapy). Further, the studied students' parents and teachers informed about the subject's present situation and award how to look out and behave to these students.
Minor Weaknesses and Suggestions
Despite of all attempts to doing study, the researcher was exposed with some limitations that inevitably influenced the internal validity of the study.
There were no comprehensive studies related to this study in Iran to compare the present findings with them.
The majority of surveyed students of this study were from rustic regions and therefore high academic stress and depression somehow can be related to their life style and family difficulties. So, it is suggested that in the next studies rural and urban students be compared in academic stress and depression.
Major Weaknesses and Suggestions
The authors allocated a small sample to each grade.
Therefore, generalizing of results to all high school students should be cautiously.
Another limitation was comparing the researcher with school's counselor; because they posed that counselor divulge their secrets. Therefore, some of them behaved very cautiously.
According to research findings and limitations, they suggest Presenting training programs in schools for parents to know how appropriate relationship and behavior to children.
Schools try to use of expert counselors, so that students can easily disclose themselves without fear of labeling.
The authors suggest that researchers study more samples in each grade in the future, because of increasing the external validity of findings.
Establishing comprehensive counseling trainings for students about how suitable interpersonal relations with parents, teachers and classmates, how percept their potentials, how make a positive impression toward themselves.
